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ABSTRACT
The purpose of this Action Research was to examine the use of empathy and
unconditional positive regard in teachers. I wanted to look at my current teaching practices and
better them so that I could see where I needed to be more empathetic towards students,
differentiate my teaching, and overall consider the diversity of high school classrooms.
Understanding these elements would help me be a better teacher and would answer this research
question: “How do I demonstrate empathy and unconditional positive regard to teach my
students as real people, rather than subjects in a study?”

Through lesson plans, journal entries, and university supervisor feedback, I will take
different parts of my teaching and discover new ways that I can do better, for the benefit of my
students and this Action Research.
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Chapter I
INTRODUCTION
Philosophy of Teaching
As we all enter our educational experiences, we are faced with societal and cultural
pressures, our own developing brains, and constant activity regarding our autonomy and personal
identity. What will be our student narrative? What choices will we make that will get us to where
we want to be in life? Narrative is everything that makes us, us. Where we come from, what our
background is, our personality, cultural and societal influences, and many other factors. We
move through education with these influences as our backdrop and often our driving force
behind much of what we do. As important as this is for students themselves, it is absolutely
crucial for teachers to understand the big picture narratives that define each student because we
all have unique experiences coming into our learning. Teachers teach people, not just content,
and success can be measured in that way as well. For this action research project, I will be
looking into just that. The main research question that I will be addressing is “How do I
demonstrate empathy and unconditional positive regard to teach my students as real people,
rather than subjects in a study?”
There have been times in my life where I have felt like I need to be someone who is
widely recognized, and has done all these great things, for example, being a teacher who people
just absolutely love or something like that. But I am pleased to say that I have grown out of that
and would love to be a teacher that is impactful for any reason on at least one person. And that
impact would not be for my benefit, but completely for theirs. I have always thought of myself as
a student who works hard and is pretty good at getting things done. I’m proud of that. I also have
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a passion for learning, and believe that any knowledge that we get while we are alive is
important. This is part of my narrative as a learner and a teacher as well. Sometimes we think
something but then change the way we are going to do things because as we mature, add new life
experiences to our belt, and encounter new perspectives, we will understand new things.
Driving Narratives
I was in an International Baccalaureate program in high school, which marked a key shift
in my narrative as a student. We were meant to be on top of our school work and learning and
that set a foundation for me. It was something I didn’t take full advantage of until I got to be a
junior and senior, and then on to college. I think I realized the actual importance of learning then.
A big schooling narrative that we see everywhere is how to treat other people. They drive that
into our brains at a very young age and behavioral aspects of growing up are also a big part of
schooling. That makes sense, as some people got most of their learning at school growing up. I
grew up in a home where there were a lot of people smarter than me, but I listened to them. I
would listen and absorb when my mother and brother were having a conversation about politics
or history and I would wonder about those things. While that wasn’t in a school setting, I would
say that was a big part of my learning narrative as well.
When I got into school, I would remember those things that I had overheard and basically
already learned about and enjoy learning about them again, in a more formal way. But it gave me
a great foundation and I think has led to a lot of the reasons why I like learning. Going to college
then, I learned more about my potential and possibilities as I was getting closer to an age where
that was something that was going to become a main focus in life. The things that were taught
there definitely facilitated an environment that made us think about what we could do with our
lives. We can’t just go off of what we know and how we have done things. There are so many
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people out there and so many cultures and worldviews and what we think is the way to go won’t
be the same for everyone. I noticed that a lot in college as I took courses that emphasized
expanding worldviews and empathy for people that may think or believe differently than I did.
And I actually really like that, it makes things exciting, seeing people with all their different
narratives and thoughts and things. We’re all unique, in this way too.
Expanding Worldviews
For this reason, we have to take everything that is within the narratives of our students
and realize that there is so much more than just a kid in a class you happen to be teaching. Look
at where I’m coming from; the home setting, the schooling, my own worldview and insights and
life experience. Our students will have a lot going on and they will have their own worldviews
and things that will impact their narrative as a student and as a learner. Not only their narrative,
but how we see that narrative is important and relates to my research. Let’s try to understand the
worldview, where the student is coming from, then teach with empathy and positive regard.
The students that we teach should be taught with respect and with empathy. Because of
these worldviews and experiences that come with the students, we have to be unbiased in our
teaching, not of the content, but of how the students are treated. Are we there to be villains and
dreaded by students, or to be heroes and role models? One of the most important things with that
is how we treat them, how we listen, and how we help them to succeed by building relationships.
One such hero and role model was my high school German teacher, whose class
everyone wanted to take. Years later I think, what was it that made it so great? Why did so many
people love her? Personally, I had many friends in this class and so on the surface, that was my
reasoning. But now I see that part of this was the teacher and her attitudes and her care and
empathy towards students. She cared about making those lasting relationships as well as
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meaningfully teaching a language. I went to Germany for an exchange between 10th and 11th
grade and she was there, helping us along as we navigated a new life experience. This was a
unique chance to see these relationships put to the test outside of the classroom, and because we
had that special bond because of how she cared, we felt like we were going to be alright. While
not every teacher and every student will have experiences outside the classroom that define
relationships, what happens inside the classroom should make it so there can be mutual trust and
respect between them.
My Teaching Philosophy and InTASC Standards
My teaching philosophy aligns with several InTASC standards. I will say that these
standards were new to me, but I was interested and curious to see how they can work and how I
can fit them into my teaching and strategies. The first standard, learning development, fits with
my own views about how students will learn and develop as they go through school. We have to
see where the students are coming from and where they are going. We can assess them as they
develop and this is something that we can learn as well. While the students have their own
development, we understand that and monitor their learning and development. A major part of
the standard is that the teacher understands the development that’s going on and that there are a
lot of factors going into their learning. The teacher has to respect these factors and the student
and their learning in order to be effective.
Another standard that fits with standard #1 and my own philosophy is learning
differences (standard #2). There will always be diversity in the classroom; with students coming
from several different backgrounds and cultures. These will be factors in their learning and will
create differences between the students. A big part of my philosophy is taking these differences
and celebrating them and acknowledging their importance for the student and their experiences
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and outlook. Similar to this is in standard 2, with teachers adjusting their teaching to
accommodate these possibilities.
A final standard that aligns with my philosophy of teaching is standard 9: professional
learning and ethical practice. A main idea that I have is being person-centered in my teaching,
whether that be with students, other teachers, or parents and other community members. This
standard, specifically in 9(i), suggests that the various worldviews must be considered in
teaching. Also, there may be personal biases like in 9(e) that a teacher needs to examine and this
will make them self-evaluate and be a better, more inclusive teacher. My focus throughout this
action research project will continually be how we can connect more as people in a school setting
and the importance of that and the impacts that has for students, teachers, and the greater
community.
Teaching with Empathy and Unconditional Positive Regard
My main theme that was repeated and considered throughout my study was teaching with
empathy and unconditional positive regard. First and foremost, we are humans teaching humans.
We all have emotions, backgrounds, beliefs, cultures, and other things that make us who we are
and that give us life. I wanted to tap into this as a teacher and see what had been studied
previously and how teachers had benefited from teaching with empathy and unconditional
positive regard. These are huge themes in psychology as well, one of my sub-themes. The
striving for this type of teaching will make many other things fall into place, which was one
reason I wanted it as my main theme.
If we teach with these in mind and as part of our practice, we can relate to students in a
way that will be beneficial to them and we can see the best ways we can do this. My prediction is
that as I use this as a major theme, there will be elements of my sub-themes that will support this
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and fit within empathy and unconditional positive regard. For example, with culturally
responsive pedagogy, I think that empathy will really be a main theme there because it is asking
us to look at a student’s culture and background and to be respectful of it and to make our
framework reflect their beliefs and to acknowledge it. For strategic teaching, I predict that this
major theme will show up in articles about this sub-theme and how we can be a strategic teacher
using empathy and unconditional positive regard.
I want to find all that I can for this major theme because it is a very important part of
teaching. If we want to be an effective teacher and connect with students, I believe that
unconditional positive regard and empathy can be key players in this and it can help many
teachers see what they need to do to be effective teachers. I hope that my research will discover
this and that I can find out more about how to do this; as it is something very important to me
and something that I want to be able to do.
Conclusions
We are all made up of memories, experiences, culture, personality, emotion, and so many
other aspects that make us human, and enable us to learn. I want to tap into what drives students
to learn and how I can be another enabler in the learning process. I will be focusing on
understanding my student’s worldviews; empathizing and respecting them. I will be aware of the
choices that students face every day and how those affect their mental health and learning. I will
also be sure to keep in mind how the choices that I give them are playing a role in this as well.
As teachers, we take action to create an environment for students that will foster learning and
understanding, trust and empathy, and a desire to get the most out of our educational
experiences.
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My research will involve questions and discussions about how my lesson plans can
reflect being a culturally responsive teacher and leaving with more empathy and unconditional
positive regard, two major themes that are seen throughout my study. I will also be looking at
content area specific strategies out of social sciences that I can use and learn more about to do
better in my content area classroom. Each of these themes and research discussions will enable
me to become a better teacher, focus my lesson planning, and deliver meaningful, inclusive
classroom instruction and assessment and as I learn, I hope to put these all into practice and
improve as I move beyond my practicum and into my own teaching practice. I’m doing this
project in order to improve as a teacher, and I believe that data collected for this Action Research
project will help me do that. What I expect to see is more integral aspects of lessons where I
meet with students individually and in groups, where I implement more personal aspects of
history, and where I can see in observations that I included students and show positive rapport
with them. The main research question that I will be addressing in this Action Research project is
“How do I demonstrate empathy and unconditional positive regard to teach my students as real
people, rather than subjects in a study?”
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Chapter II
LITERATURE REVIEW
Purposes and Objectives for the Literature Review
My purpose in this review of the research was to answer the question: “How do I
demonstrate empathy and unconditional positive regard to teach my students as real people,
rather than subjects in a study?” Each of the following components are important elements to
help answer this question. I searched for research on culturally responsive pedagogy because it
has always been something that was interesting to me and something that I would want to focus
on as a teacher. I also searched for studies on strategic teaching because to be a good and
effective teacher, you have to have strategies in place such as empathetic teaching, relating to my
research. Additionally, because I would be studying my own practice and focusing on these ideas
in my endorsement area, I looked for studies that indicated the kinds of instruction that are
effective for social studies teaching, specifically psychology and using that in high schools.
This literature review addresses my knowledge of these concepts as a foundation for my
understanding to set goals and grow from in my own teaching. I especially looked for research
that described effective strategies for each area and gave examples of how that might operate in a
classroom. Application of this research was an essential part in building my own knowledge base
for this project.
Procedures for the Literature Review
I selected literature for this review based on several specific criteria. Research on culturally
responsive pedagogy was included if it contained the following descriptors: differentiation,
diversity, cultural anthropology, and cultural representation in schools. This search yielded
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thousands of relevant articles, but I wanted to get more specific as far as the pedagogy. In order
to narrow my findings and make them more specific to this research project, I then focused my
review efforts on articles that discussed the best ways to acknowledge the different cultures that
students bring to class and how to use that as teachers. From there, I looked for articles that
supported sub-themes that emerged from the major articles in my literature review. These subthemes are: 1) culturally responsive pedagogy, 2) strategic teaching, and 3) social studies
(psychology) specific teaching. For these sub-sections, I initially searched the EBSCO database
for articles that met the keyword criteria listed above, along with conducting a search for books
in the database of the Hamersly Library at Western Oregon University. After finding these books
and articles, I hand-searched their reference lists as sources to find additional related articles and
books.
In order to integrate the literature review, I developed a coding protocol and
corresponding separation of research into the major theme: teaching with empathy and
unconditional positive regard. I read each article to determine how it fit within these broad
thematic categories, and then, through a process of reading and rereading for salient features of
each study, I determined the subheadings in the literature review. My intent was to start with a
broad treatment of each theme and then to systematically reduce broad understandings of these
themes to specific understanding of how these themes are present in research about the most
effective teaching practices. An important note is that for this research, I chose to include sub
themes that were relevant to my research question, not necessarily areas that I would use in
study. I did this to support the overall research and then focused more on what I could do in
practice to be able to answer the question.
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Research Studies
This research study combined strands of complementary research literature, centered on
three sub-themes. First, I discuss the topic of culturally responsive pedagogy. Second, I consider
research on strategic teaching because there may be relationships between this and my major
theme that can help me and others be an empathetic but strategic and effective teacher. Finally, I
looked at research on effective teaching in social studies, specifically in psychology because this
is my endorsement area and I wanted to narrow it to psychology but these will still be applicable
for each of the categories and disciplines within social sciences. I will focus more on psychology
because it’s what I know and what I want to do, but I can use the techniques and my findings in a
potential history class or political science class; really any class that I will teach in the future.
A Review of Culturally Responsive Pedagogy
As I started my research with culturally responsive pedagogy, I wanted to be general
when it came to what cultures I would be dealing with. There are many cultures out there and we
will face many students that have different cultures, but I wanted to stay broad and give my
research the feel of an overview and how we can do this in multiple disciplines. With that, I
discovered studies that discussed diversity and how we can address that in the classroom. I also
found items about student-teacher relationships and how that plays into culturally responsive
pedagogy. All of these themes go back to empathy and unconditional positive regard as they deal
with how students are perceived by teachers and vice versa. I want my research to support this
and consider all of the perspectives that everyone may have and how that relates to giving
students the best school experience they can have.
We must first accept that our classrooms will always be diverse. This is a fact. No one
will be the same in every class we have. My first thought about culturally responsive pedagogy
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was that we have to start with that basic fact of there being diversity to start with. So, I looked
for articles on that. Hurtado (2001) discussed that we have to tie together diversity and
educational purpose. She argues that diversity is needed in the classroom to give students a more
well-rounded classroom experience and that it will impact student development (Hurtado, 2001).
It makes sense; we should see multiple perspectives come together and that could enrich the
classroom experience. Diversity in the classroom also causes teachers to adjust and consider all
possible solutions and activities. An article by Terenzini et al., (2001), discusses the recent push
for more diversity in the classroom and why that may be important and impactful. It has led me
to questions like “how does this change my classroom?” or “how should I change my teaching
because of this new diversity?” Other teachers are asking similar questions (Terenzini, et.al.,
2001). Indeed, we have to examine what we are doing and if it would be conducive in a more
diverse classroom.
Another type of diversity that is applicable in the classroom and to culturally responsive
pedagogy is emotional diversity. I want to look at this as well for my studies and see how this
can impact the classroom. Weiner (2007) discusses the emotional diversity that is present in the
classroom, not limiting it to ethnic or socioeconomic diversity. There are varying stages of
emotional development going on with our students and this is going to impact our relationship
with them and their social interactions as well (Weiner 2007). Emotions are a big part of
psychology and are ever present in a child, teenager, and adult. We have to see these important
parts of us and see what they can do for us. Teachers have to also be on guard for these different
emotions, knowing that not every student may be feeling the same things at the same time; also
showing that emotional diversity can impact the student’s perceptions (Weiner, 2007). Ozorio
(2014) talks about emotional diversity in relation to classroom management, stating that there
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can be a relationship between these as well. She says that students and teachers need this
connection to learn and to grow and that teachers will do this and it will help teachers be more
empathetic and see from the students’ points of view (Ozorio, 2014). This goes back to my
original ideas about empathy as well as culturally responsive pedagogy, as both involve seeing
from others’ points of view and thinking about their background and their history and what it
brings to their learning and the classroom.
On looking at perspectives of others in the classroom, Kohn (2006) had some insight on
that. It is important to note that much surrounding diversity and culturally responsive pedagogy
has to do with looking at others’ perspectives, so this is a relevant article with some insights that
are important. It is discussed here that children go through many stages of development at the
same time they are in school, making these early years incredibly important for their perspectives
they will have the rest of their lives (Kohn, 2006). They will move through important stages like
egocentrism as they are interacting with others and discover more about themselves as they
discover more about others (Piaget, 1936). We will have to understand this and Kohn (2006)
gives more into that as he talks about social problems being a daily struggle as we attempt to
make connections and understand perspectives that are not of our own. He also talks about the
perspectives that are often failed to be seen and failed to be considered by parents and by
teachers, thus creating a more serious problem in our society. Looking at today’s social
problems, we can see that there is a lack of empathy in our society, a lack of perspective taking
and understanding of where others are coming from and what they see (Reiss, 2017).
Kohn (2006) goes on to talk about the child’s behavior becoming a factor when we look
at perspectives, saying that behavior and perspectives are linked and that to understand one, we
should understand the other, and both. There is a lot to be said about student perspective and we
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may not always know what is going on, but we need to try to see it, as students try to see others’
perspectives (pg. 10), and look at this in the bigger picture of being empathetic and teaching
culturally responsive pedagogy.
Moving on from diversity, my plans shift to researching student-teacher relationship.
This topic can be broad and general, but is important for empathy and unconditional positive
regard, as well as keeping in mind culturally responsive pedagogy. For any relationship, we look
at the individuals involved and see what they bring to that relationship and what factors
determine the success of that relationship. Prewett (2018) discussed this relationship in relation
to math students and their teachers and specifically how the perception of this student-teacher
relationship relates to the actual relationship itself. They discovered that it is an integral part of
education and that it leads to several benefits, including heightened interest in academic
disciplines, engagement, and motivation than if there is less of a relationship.
Students will come from many different backgrounds and we as teachers will have
relationships develop and will need to respect those backgrounds. Prewett (2018) also says that
the difference between high-quality relationships and low-quality relationships is how the
teacher is perceived by the student. This could definitely include how the teacher acknowledges
their cultural background. That is something that I want to keep in mind as well for my studies;
how that relationship comes out, what are the factors. Something to stay away from and the other
side of this is what is discussed by Riley (2008), which is the teachers relying too much on what
their students think of them. It is even discussed that students could have an innate power over
the teacher because of this attachment that they have created by relinquishing some of their
professional identity. To help support that identity, Riley (2008) suggests that a teacher should
maintain professionalism with at least one student so that others can see this and not have that
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attachment grow. It’s not exactly something I would want my classroom to get into, but it is an
opposing theory in relation to mine that is interesting to look at.
Whatever the case, student-teacher relationships, diversity in the classroom, and
culturally responsive pedagogy will exist in the classroom. Richards, et.al., (2007) discusses this
and how schools can facilitate and support culturally responsive teaching. One way this can be
done is very much what we are going to be doing with action research: teacher self-reflection.
Teachers need to examine their own biases and attitudes and make adjustments that could lead to
more positive new behaviors (Richards, 2007). This article gives specific activities that teachers
can do to accomplish this, from engaging in reflective teaching to learning about the history of
some diverse groups (Richards, 2007). The idea is to get as well-rounded as possible and as open
to all backgrounds as possible. This is what I want to do and be and is important for all teachers
as well live in a continually diverse world.
A Review of Strategic Teaching
For theme two of my literature review, I will be looking at studies that focused on
strategic teaching examples. I will also discuss intrinsic and extrinsic motivation as well as
classical conditioning and how that is seen in the classroom. I looked at literature involving each
of these themes and subthemes and especially how they relate back to teaching with empathy and
unconditional positive regard and found that there are links throughout all of them. As I continue
through my studies, these are strategies in teaching that I want to keep in mind as they are best
supported by research. Again, these are themes that will not be shown directly in my research
outlined in chapters 3-4, but are to support my thinking and explanation of the research question.
As teachers, we must account for the various stages of learning, the differing levels of
understanding from students, and the changes that students go through to achieve learning
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(Kennedy, 1999). We make lesson plans and prepare for the material we will be presenting in our
classes, we make sure that we know what we will be teaching, and do what we can to focus on
our efforts to effectively teach a class. Kennedy (1999) goes on to discuss more ideas that I
found to be helpful when dealing with the different stages that each student is at. Differentiation
comes in a little here, as we also need to keep in mind our behaviors and attitudes when giving
assignments or assessments (Kennedy, 1999). Another article discusses differentiation again, and
I used it to look at the bigger picture of where students are at before we start with our strategic
teaching. VanTassel-Baska (2012) points out the behavior of teachers as being a precursor for
student involvement and success. Many times, it starts from the teacher and then stems to the
student, and from there the teacher can use different strategies based on the students (VanTasselBaska, 2012). Teaching involves the student and the teacher both playing off of each other to
foster learning.
There are a multitude of scaffolds teachers can use to differentiate a lesson and help
students at different stages of learning access the content. Such as thinking aloud or note-taking
strategies. It will be different for everyone; different learning techniques are used by different
students. Further, modeling can be done in conjunction with scaffolding (Gibbons, 2002). A
teacher may want to have students take notes on a text and could model ways that students can
take those notes. They then can let the students do it on their own as they are gradually released
to work on this (Maybin, 1992). An article by Davis and Miyake (2009) discusses some of the
complexities that are going on with students as we begin teaching them and that these are good
times for us to use strategies such as scaffolding. As teachers and students move through class
instruction together, teachers should also be aware of the different levels of understanding
students are at:
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“…the adult engages in a process of careful diagnosis of the learner’s current level of
understanding or proficiency and calibration of the appropriate support that needs to be
provided (p. 266).”
Scaffolding is one of the best ways to help build up our students and support them as they learn;
it is one of the best ways for teachers to get students involved while helping them and how they
are at different levels (Davis & Miyake, 2009).
Because scaffolding is such an important part of teaching and learning and development,
I want to see how that could affect my teaching. Looking at the theme of scaffolding and
strategic teaching will help me look at my goals in teaching and hopefully I can improve on this
and find ways that I can do this effectively in school. An article by Brickhard (2012) about this
discussed the best functions of scaffolding, and used the background of psychology to do this.
We have students’ brains that are developing and with that, they may need this scaffolding; they
are all going through different stages of development and will need varying levels of engagement
(Brickhard, 2012).
Another article on scaffolding that I found interesting and relevant was one by Walqui
(2006) and is specific to scaffolding with English-language learners. The author discusses here
the dramatic increase of ELLs in the classroom since 1992 and that it is still increasing, bringing
in the question, what is there to do about that? Learning from a sociocultural perspective is
discussed as well, citing Vygotsky (1932) in the stages of development. This leads to scaffolding
and figuring out the best ways to help support the student while giving them the freedom of
doing things for themselves. Scaffolding by Bruner (1983) can be seen as:
“a process of ‘setting up’ the situation to make the child’s entry easy and
successful and then gradually pulling back and handing the role to the
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child as he becomes skilled enough to manage it. (60)”
Additional supports are given by the author that could be ideas for all teachers to use when
teaching a new skill to a developing mind (Walqui, 2006). The author here also studied the
impacts scaffolding had on a student, not just what the teacher or parent needs to do. Knowing
what happened to the student has important implications as we learn more about the
effectiveness of scaffolding and teaching in this way. The student appeared to respond well to
repeated words and phrases by the teacher, for example the teacher would repeat the phrase the
student would say and that would lead them into the next thought and conclusion (Walqui,
2006). Seeing this on paper, the audience can imply that this was the strategy used for most of
the exchange and that it proved successful given the results of the child’s learning. We have the
unique opportunity of being the person that can help scaffold students to help them learn more
and we can do it in a way that helps them understand while also giving us the chance to practice
our skills as teachers and help boosting our students up using research done by others such as
Vygotsky, Bruner, and Walqui.
Strategic teaching to me means that we are not only teaching with different levels in
mind, but also everything that comes with the actual emotions and thoughts and feelings that
students and teachers have. When we learn, we develop our brains and practice behaviors that we
will continue to use (Vygotsky, 1978). Different learning theories suggest that there are different
ways this can happen, from classical conditioning to positive and negative reinforcement (Olsen
& Fazio, 2001). Being a strategic teacher is using all of these theories and knowledge about how
the brain is being developed and how the students are going to learn. We may have some
students that will really respond to reinforcement, while others may not. For some students, it
may be as simple as some like to learn on their own while others want to be in groups. We have
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to understand that and be good with that and adjust to it. Research that I will continue to sort
through for this study will comment more on this.
Another aspect of strategic teaching is intrinsic and extrinsic motivation. I wanted to find
research on studies and commentaries where people had used this in school and if it was
successful or not, and to what degree. It can be a learning factor that the students are dealing
with. We have to know what is going to internally motivate our students and what is going to
externally motivate them, such as rewards or praise (Deci, et al., 2001). Neither one is bad or
good; they can both be factors that will get students learning. This article by Deci (2001) goes
more into those factors and what is motivating to students. The goal is to hopefully get students
more intrinsically motivated as it will add to their roles as students and will add to their selfesteem. Externally, they learn they can do something and get a positive or negative consequence
from that, like with operant conditioning or reinforcement. We need to have strategies in place
that cover both of these methods. Another article that is driving my research on this is from
Vallerand et al., (1992) which suggests that motivation unlocks other important aspects in
education, such as curiosity and persistence in education.
One main part of my study will focus on student choice. Intrinsic and extrinsic
motivation come into that as well. A strategic teacher will recognize this and figure out what is
driving the student and their choices (Anderson, 2010). A student can be internally motivated to
make a certain choice, or externally. Maybe it is something their friend is doing so they want to
do it too. That makes the choice easy and is driven by external forces (Diamond, et.al., 2012), or
maybe they want to do something because they feel like it would be the best thing for them. This
will add to their internal motivation and will build them up even more. They can also use this
experience in future situations and that will be a valuable resource as well. As we give our
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students choices to make, we should also be thinking about what is going to motivate them to
make the choice and to be happy with their decision (Diamond, 2012). This article gives
examples of things that students may be thinking and made me think more about why we give
students choices and what is the drive for us.
One strategy to employ as teachers could also be unconditional positive regard, which
goes back to my main theme. Some studies specific to classrooms and this suggest that it could
be the answer to disruptive behavior in schools and that we should have a more person-centered
approach (Gatongi, 2007). In psychology, we use this as we work with clients with mental
disorders. They need to have empathy and understanding as we try to help and heal them. It isn’t
too different from students. They too have their own thoughts and feelings and need to have
someone they can trust and know that their views are being heard (Gatongi, 2007). Of course, we
won’t let our students call all the shots in our classrooms, but the idea is that we must listen and
figure out how their worldviews are going to help them in the classroom. This touches on the
theme of culturally responsive pedagogy already discussed, but is important for strategic
teaching as well. From a psychologists’ point of view, you take the client, unbiased and open,
with empathy and understanding. You try to understand them as best you can and use your
knowledge to help them (Duan & Hill, 1996). It’s not much different in teaching. We also have
to be unbiased to a certain degree; there to teach all minds no matter the background. We need to
be empathetic and change the way we talk or teach based on some students. We have to do what
we can to help the student feel safe and that they can learn in a good environment from someone
they can trust.
Moving to some other strategies of teaching, an article I found discussed the best ways to
have research backing our teaching and I found similarities between more scientific fields of
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study and teaching; each needs to have evidence to work (Williams, 2007). This study evolved
around looking at a school and seeing how much teachers really were using evidence and
research in their teaching and how it was all being backed up. They found that teachers and
students prefer things that had been previously researched so that they could use that and know
that it wasn’t just something made up. This is an interesting perspective because it begs the
question of letting the students know where we get what we get. Part of what I will be studying
will be this, how my evidence-based practices will go in a teaching setting.
This is the case for all teachers. We do our classes and are given many articles and
studies to read, we learn from them because someone else has already done this. We don’t use
just any old idea. When we teach students ourselves, we can use these strategies as well. The
psychology aspects I already mentioned were evidence based and we use them throughout the
discipline. Various teaching aspects are also evidence based and should be used with that
backing them up (Taylor, 2001). Things like reading strategies and writing, or note taking for
students, the best ways to study for them. Also, the best ways for me to teach. I could look at
studies that apply to my teaching and what I want to do in my classroom and go with those
because they have that evidence backing them up.
As teachers, we use strategies and concepts that we have learned for ourselves through
research and practice. We look for the best things to do and we eventually do them as necessary.
From the research for this theme, I have seen that there are many ways to do this and many
strategies that can be used. As I continue my research into empathy and unconditional positive
regard, I can look for these supported theories and do what’s best for my students and understand
the different perspectives and stances that can be applied.

WE ARE ALL STUDENTS

21

A Review of Diversity in Social Studies
My intention for this study is to look at methods and strategies for engaging teaching and
teaching with empathy and unconditional positive regard. Teaching with those skills is not
content area specific. A math teacher would need empathy just as a physical education teacher
would, and a science teacher would need unconditional positive regard as much as me, a social
studies teacher would need. Each of the themes and sub-themes up to this point have been
looking at literature that leads back to this main theme and now, I will look at literature that is
specific to social studies, with an emphasis on a psychology classroom. I will be looking at the
themes that emerge from looking at literature that discuss being successful in a psychology
classroom.
The first sub-theme that came out of researching about psychology classrooms was the
effectiveness of teaching it in the first place. Not many schools offer psychology and so teachers
have to look at what students are gaining from the psychology class, and what they need before
they get to college. An article by Engle & Bunch (1956) discusses the concepts of psychology
and which ones are meaningful for high school students. They discovered that social psychology
and educational psychology are among the favorites and are the most likely to get kids involved
and listening. They also discovered that there can be a positive relationship between the teaching
of psychology and the learning that is done as the students involve themselves in classroom
activities (Engle & Bunch, 1956). This makes sense, as there is always a back and forth in
teaching; students learning and teachers teaching, but there has to be a desire for learning. Within
that, the teacher should be engaged in their own teaching as well, keeping the students in mind
(Engle & Bunch, 1956).
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One other sub-theme that emerged from looking at social studies specific methods was
listening. This peaked my interest because part of empathy is definitely being a good listener, so
a teacher needs this. It can also apply to social sciences and psychology as it involves being
invested in the student and their efforts and accomplishments. A study by Wilt (1950) sought to
find out how much students were listening and how much teachers were aware they themselves
were listening and what relationships emerged from that. It was found that the time spent
listening in schools exceeded almost every other activity and that most students only do that
during the school day; and that many teachers are unaware of the amount of time they are giving
students where they are expected to be listening (Wilt, 1950). This suggests that we as teachers
don’t always think about what we are having students do, only when we ask them to do a
specific activity. There is a lot of time where all they are doing and all they can do is listening.
What kinds of implications could this have? Wilt (1950) suggests several ideas that can get a
teacher to better involve the students while listening. Things like having guided and centered
listening activities as opposed to just hearing the teacher talk, or using materials that are
interesting where the student can listen and be engaged (Wilt, 1950).
Another article about listening that I found has more implications for social studies;
Lundgren (1972) went back to basics of teacher listening in social studies and found that
listening skills in teachers can be achieved through proper training. Just as we train as teachers to
deliver classroom instruction and management, so can we be trained to listen better (Lundgren,
1972). It is suggested that there should be programs dedicated to involving teachers and getting
them to listen better (Lundgren, 1972). Such a program would be useful, and is interesting to me
as it should be part of teaching with empathy.
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My discoveries also brought me back to differentiation in the classroom, specific to social
studies. Kaplan (2002) suggests that social studies is one of the most important disciplines that
could employ differentiation in its content and instruction, as this subject ranges from economics
to psychology and covers a lot of ground and a lot of perspectives. Sometimes completely
redesigning social studies lessons is necessary to accommodate the gifted students in the
classroom as well as those that need a little extra support (Kaplan, 2002). There are other ways
of teaching that aren’t lecture, and this article describes these other ways to teach as role playing,
simulations, and other hands-on experiences the students can enjoy and use to learn. This has
implications for us as teachers as we can use these activities to better understand our students and
better engage them in the learning; all bringing it back to listening to them and having empathy.
Beecher and Sweeney (2008) discuss more about the achievement gap in America and
how that affects differentiation. Their plans were to change the current focus for closing the
achievement gap and make it more inclusive for students and the community. They found that in
social studies, for example, students should be given equal opportunity to excel in each area that
they feel they can do best in, thus giving all the students places where they feel like they have
achieved something (Beecher & Sweeney, 2008). This could give students an idea of
accomplishment and would involve the teacher listening and being aware of each students’
strengths and what they can accomplish best.
In bringing back culturally responsive pedagogy, I looked for articles specific to social
sciences and found an article that discussed this in regards to assessment. This is also in regards
to minorities in classroom populations. Lee (1998) discusses the best ways to assess students and
students of color while being culturally responsive and equal in assessment. Most of what we
have to go by in the area of testing is driven by White schools and universities, and curricula
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developed by that population as well, she discusses. Further, as they looked to create new
standards across the board for all students, they saw that what they had to work with was driven
by those populations as well, so it was hard to gain a good perspective and representation of
those in the minority groups and in a lower socioeconomic status. The next step was to look at
how schools can teach more responsively to the cultures and statuses that were being
represented. Things like using different types of technology to help with assessment and different
modes and methods of delivery of instruction and assessment to students that belonged to those
underprivileged populations were done (Lee, 1998). Several other arguments were made by Lee
(1998) about why there needs to be a change in delivery and type of assessment. Those
arguments range from cognitive to cultural, giving examples of how that can be done and why it
is important:
“The complexity of real-world problem solving, as opposed to the sometimes arbitrary
nature of contrived school-based tasks, often involves a kind of ill-structured problem
that forces one to adapt multiple strategies, resources, and funds of knowledge to
meet the constraints of the practical situation (p. 273).”
Students here have differing levels of understanding and ability and this should be engaged in
schools as well as figuring out the best ways to apply that to the real world. This will not always
be the same from each ethnic category. Lee (1998) describes this and those ways and aspects
from other cultural points of view and why that is important. For my research, I will be dealing
with other students that are not all White, not all the same socioeconomic status as will most
teachers, and it is important that we have a broad perspective on who we are assessing them and
delivering instruction in the best ways.
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Summary
From studying the research and looking at more literature, some conclusions can be made
about these themes and topics. As with any area of research, many have attempted to understand
the topics fully, but there will always be more research to be done. Empathy and unconditional
positive regard are a big part of teaching and others have noticed this and have sought to figure
out more about it, including me. Diversity in the classroom is ever increasing and playing a
central role in our schools, but there are many ways celebrating that diversity is falling short.
Many teachers and administrators are acknowledging it and changing some things to enhance the
experiences of those students and making the school a more inclusive place. Teachers are also
trying to find the best ways to be effective teachers while delivering material, including use of
scaffolding and conditioning to help students feel like they are accomplishing their school work.
And in social studies specifically, there are always more ways that teachers can implement other
strategies to deliver material that students would otherwise look past.
My next chapter will explain and explore methods of research that I will use as I study
more about these themes and how my own teaching can be examined and improved. I will focus
again on this main theme of empathy and unconditional positive regard in my own teaching and
thoughts and practices and figure out the best methods of getting this across in my lesson plans,
classroom rapport, and overall teaching. Again, the main research question that I will be
addressing in this Action Research project is “How do I demonstrate empathy and unconditional
positive regard to teach my students as real people, rather than subjects in a study?”
From the literature I found, there should always be more studied and more researched
about all of these topics and I want to find out more for my own to be the best teacher I can be
and to make it a fulfilling process for me and my students.
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CHAPTER III
RESEARCH METHODS
The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, lesson
plans, journals, and clinical observations as a means of data collection. I will begin with a
review of action research principles to establish the foundation for this study’s method of
inquiry. Second, I will review the choices and purposes of data collection that helped to highlight
my instruction and means for searching for improvement. Third, I will detail my context for the
study, methods of data collection protocols, maintaining credibility and trustworthiness of the
data, and acknowledge my limitations as a researcher. Finally, I will present the procedures used
for studying my practice, while providing data and analysis that speaks to adaptations and
adjustments made to my instruction as I implanted this study.
Research Question
My focus for this research was student involvement in my lessons. Specifically, I
examined how my lesson plans show that I am engaging students by various means, including
students in class and by assignment, and how I am connecting learning targets and central
focuses for the benefit of students. This focus aligned with the following INTASC Standards for
teacher professional development. Additionally, I considered how studying my own practice in
line with INTASC Standards could improve my own instruction and therefore, student learning.
My purpose of this study was to find ways that my teaching used empathy and unconditional
positive regard and focused more on the students. The research question for this study was:
“How do I demonstrate empathy and unconditional positive regard to teach my students as real
people, rather than subjects in a study?”
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Data gathered from a focus on this question was used to test their understanding of reallife examples that gave them the opportunity to connect with historical figures. For example, one
main unit that my students are doing covers the French Revolution. While it was important that
they learned facts and dates and people, I wanted them to really understand what it would have
been like for the everyday person (like them) living throughout this tumultuous time. In doing
this, they can connect to history in a new way that can be more meaningful for them in the
future.
INTASC Standards
INTASC Standards can help a teacher be the best and most effective agent for learning.
They not only help the teacher improve for the benefit of the teacher, but for the student as well.
Because I am focused on how we can be better teachers for the students, I approve of and look to
these standards to help guide and improve my teaching. INTASC standards will help us see the
expectations that are in place for us and they help us create a safe learning environment where all
learners can be successful and improve. I have used three standards that have guided my research
and align with my research question and inquiries.
The first standard, learning development, fits with my own views about how students will
learn and develop as they go through school. We have to see where the students are coming from
and where they are going. We can assess them as they develop and this is something that we can
learn as well. While the students have their own development, we facilitate that and monitor their
learning and development. A major part of the standard is that the teacher understands the
development that’s going on and that there are a lot of factors going into their learning. The
teacher has to respect these factors and the student and their learning in order to be effective.

WE ARE ALL STUDENTS

28

Another standard that fits with standard 1 and my research purposes is learning
differences (standard #2). There will always be diversity in the classroom; with students coming
from several different backgrounds and cultures. These will be factors in their learning and will
create differences between the students. A big part of my philosophy is taking these differences
and celebrating them and acknowledging their importance for the student and their experiences
and outlook. Similar with this is in the standard, with teachers adjusting their teaching to
accommodate these possibilities (2(k)).
A final standard that aligns with my research question and study of teaching is standard
9: professional learning and ethical practice. A main idea that I have is being person-centered in
my teaching, whether that be with students, other teachers, or parents and other community
members. This standard, specifically in 9(i), suggests that the various worldviews must be
considered in teaching. Also, there may be personal biases like in 9(e) that a teacher needs to
examine and this will make them self-evaluate and be a better, more inclusive teacher. My focus
throughout this action research project will continually be how we can connect more as people in
a school setting and the importance of that and the impacts that has for students, teachers, and the
greater community.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the INTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study. Action research can be described as something
that is done to further develop understanding on a topic or issue. For teachers, and in our way of
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doing ARP, we will be looking at our own practices and how we can do better based off of our
research and our teaching. It puts the teacher at the center of professional development and in
doing so, improves the teacher and the school as a whole (Gould, 2008). My purposes for action
research align with this. I want to see how my teaching is now and do what I can to improve it
for the benefit of myself, by students, and the school. While I am doing this for educational
purposes, many teachers should consider taking a similar approach at their teaching and
identifying some of the ways they can improve and employ their own action research techniques.
Preisman (2007) discusses some of the characteristics that teachers can develop as they
further their understanding and participate fully in action research. Those include having more
meaningful lessons and activities for students to be engaged in. They may become more familiar
with the topics and the importance of doing this action research as it is completed. Teachers
(including myself) that want to be successful at action research and being the best they can be
while still improving will see that action research is possible and that there are ways to help and
to improve and to constantly be finding the best ways at helping students. Again, the main idea
of my study is to focus on students, and that begins with the teacher, which action research can
help with.
Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
an action research project typically is related to the topic or issues, and provide answers pertinent
to the research questions. As Padak and Padak (1994) observe, “Any information that can help
you answer your questions is data”. Therefore, I used a variety of data collection tools related to
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my topic to ensure the validity of my results. Furthermore, I adhered to the following four
characteristics in determining the data I would collect for my study, 1) anonymity of students, 2)
comparison in data collection was built in so that the results could be judged against themselves
both before and after the intervention period, 3) aspects of performance to be examined were
identified prior to data collection so that the information was relevant and connected to the
research questions, and 4) a variety of data was collected so that different aspects of the topic
could be brought to light (Padak &Padak, 1994). Finally, because I was studying my own
practice while I was in the middle of said practice, I acknowledge the “spiraling nature” of data
collection in action research (p. Padak & Padak, 1994). By focusing on data in connection to my
research questions, my attention tuned to other pieces of data that emerged in relation to my
questions. These emergent data pieces were included as part of the study as they had relevance to
my research questions.
Because my research questions focus on how I can change as a teacher, I chose to collect
data that would provide information about how my practice and the interventions I identified
aligned with the research topic. The types of data I chose to collect are described next.
First Type of Data Collected (Observations)
I will focus on observations for my first type of data, taking information from formal and
informal observations by my cooperating teacher and university supervisor. This will also
include video taken during teaching time. I want to see how I improved from one observation to
the next and how that happened. For example, if I see at the beginning of the study that I am
lacking at meaningful interactions with students in class, I will look to the observations provided
by my clinical supervisor to see if they are noticing the same thing. If they do, I will make better
attempts and strategies to be more personable in class. I want to see that I am focusing on
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students and that it is being seen by video and by those who are observing me. It is good to look
at outside perspectives other than my own and I think observations by others is a good way to
satisfy this point.
Second Type of Data Collected (Document Analysis)
Several physical pieces of evidence will be available to me to find data that support my
research; including journals, commentaries, observations, and lesson plans. I can search these
documents and pull out information from them to support my improvement as a teacher. For
example, I may look at a lesson plan from the fall where I had specific goals that align with my
research, and then reevaluate those plans later in the winter with new goals to see how I have
improved. This will allow me to compare my lessons and see how I have improved. I can look at
other documents as well and see how I look to others (observations) and how my feelings have
changed (journals). This type of data collection can fit with my research as I can do internal
discovery and analysis of my improvement as well as outside forces.
Third Type of Data Collected (Journals)
Journals that I keep will help me look back and see at different times during the study and
data collection where certain things were happening and how they have changed or progressed. I
can look at this and see if I improved at all and how I feel about that and what is going on. This
fits well again as another form of data collection and can serve as introspective analysis.
Context of the Study
The school I was placed at where I will do the whole of my action research is a small,
public alternative education school in Salem, Oregon. Students are accepted into this school
through an application, interview, and reference process, showing interest before 8th grade for
most of them. There are roughly 185 students enrolled and the high school presents students
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grades 9-12. Once accepted, students will engage in high school classes specifically designed to
prepare them for college courses, with several of these students eventually becoming college
students by the time they are in 11th and 12th grade. Some 10th graders will have this opportunity
to be taking college credits by their third term. All students are enrolled in AVID as part of their
school day and complete activities and assignments for those classes.
The school is diverse, with the student body being made up of predominately White and
Latinx students. 69% of the students are on free and reduced lunch, however I would say that this
percentage may be closer to 100% since the current COVID-19 pandemic has loosened
requirements for this. As far as academics, 85% of students are proficient in reading and the
same amount for math, per the Oregon state testing results. The school as an average graduation
rate of 90%. Again, one main philosophy of this school is to prepare students for college and to
get them in as soon as the 10th grade. This fact drove much of my learning and planning for these
students as there would be varied degrees of understanding and participation. I knew that most
students would benefit from a more rigorous course content and assessment.
The students have a 6-period day, with 60-minute class periods except on Wednesday,
when they have a later start and 40-minute class periods. The classes that I participated in ranged
from 20-30 students. I observed most of the school year, with my participation increasing as the
year went on. I got to know the students and we learned together as they completed their
assignments and assessments. There were some that were on 504s or were TAG or ELL students.
Those students made up only about 5-10% of each class. I participated in PLCs and PD meetings
with other staff members throughout the school year and observed student success and students
of concern meetings with a smaller group of teachers at least once a month. Teachers and other
students were aware of my role and of who I was and why I was there; probably because of the
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small size of the school. We all knew each other. My mentor teacher and I would discuss new
and old ideas on the best ways to teach and I used several of his tactics as well as my own to help
students learn. As I continued to teach more, I became more comfortable with the students and
with trying new things to see what would work best. The students accepted that and agreed to try
new things with me. My mentor teacher encouraged that as well. I felt very supported by the
school and my mentor teacher and felt like it was the best place for me to learn good ways to
become a teacher and to see good examples of that around me.
Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher.
My mentor teacher and I would partner or team teach often, with me taking a more fulltime teaching role as the year went on. I wanted to focus on getting to know the students as best
as I can, and then putting into place some strategies that will help them learn. I was constantly
receiving feedback to have my lesson targets link to my central focus of a unit and having all of
that be measured with assessment. Because this is a very technical part of teaching, I wanted to
incorporate my research into that so that I could be successful with that but also support students
in the way that my research dictates. For example, using primary sources in my social studies
classroom would help students feel what people from history were feeling and that would in turn
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satisfy my goals to link learning targets and central focuses and assessments together. One main
idea of my research was how to do both of these things at the same time, and it was not easy, but
I feel like it is an important thing to be able to focus on my teaching in this way at the same time
as giving students meaningful, personal experiences.
How I Studied My Teaching
To answer my research question, I focused on my relationship with my students and how
that can be seen in physical evidence. I relied on my lesson plans and journals to look at my
progress both personally and professionally. My study takes place for 8 weeks during the 20212022 school year, with most of the evidence coming from the end of the winter and beginning of
spring terms. I will look for baseline data first, like planning my study and what it will look like,
similar to an outline; also, to get my first information. As the weeks go on, I will look at lesson
plans and plan for lessons that reflect my research question and study purposes. This will help
me see my improvement and if I am following what I want to study. Observations done by my
cooperating teacher and university supervisor help me to see another’s perspective at that
improvement and so it will also be valuable information. One of the most important aspects of
my project is that my care and time put into my preparation and execution is actually something I
can use for action research. I believe teaching with empathy and unconditional positive regard
shows in our lesson planning as well thought out learning targets and central focuses, as well as
meaningful assignments and assessments. This shows that I want the students to succeed and that
I care about their learning, which is integral to my study. I’m doing this project in order to
improve as a teacher, and I believe that this data will help me see that. What I expect to see is
more integral aspects of lessons where I meet with students individually and in groups, where I
implement more personal aspects of history, and where I can see in observations that I included
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students and shows positive rapport with them. I am limited with the data I am able to include,
for example I can only use my own data and not student work such as assessment or
assignments. That fact guided me in finding my research question and what I would study about
myself and how I can improve and be the best teacher I can be.
Conclusion
As I conduct my research and data, I will focus as well on the next task I conducted in
this research project was to analyze the data in order to determine the progress towards my
research questions which are the ultimate goals to improve my teaching. By taking the
information I collected in this chapter and comparing it to my research question, I was able to
determine where I was in relationship with my questions/goals and see if I was able to answer
my research question.
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CHAPTER IV
FINDINGS
Overview
In this chapter, I will discuss my data analysis procedures as well as the findings that
occurred for my research question. The goal of this project was to improve my teaching in an
empathetic way, using more of these techniques as well as the use of unconditional positive
regards. My research question was, “How do I demonstrate empathy and unconditional positive
regard to teach my students as real people, rather than subjects in a study?” My focus was to
use various methods of data collection and evidence to see this. Using my own teaching journals,
lesson plans, and observations from my clinical teacher, I was able to see trends and themes that
emerged from my teaching and quest to improve. As I analyzed data, I noticed that there were
several areas for me to improve in, and I hope that as I continue as an educator, I can use this
data to improve myself and my relationships to students, and my teaching in general.
To help with the organization of my data analysis, I used the following table that outlines
the phases of analysis. This information is adapted from Braun & Clarke (2006), discussing the
emergence of themes from data analysis.
Table 1:
Phase 1.
Organize data collected from lesson plans, observations, and journals
Familiarize
myself with
data
Begin digital diary of thoughts concerning themes and any “surprises” of
information
What is the data, why is it important?
Phase 2.

Organize date into meaningful groups with research question in mind
Manually code with notes in transcribed text
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Begin digital code book, collating data within groups
Code for all potential themes
Note tensions & inconsistencies of codes in digital diary

Phase 3.
Search for
themes

Organize codes into potential themes using digital table
Note thoughts on relationships between the emerging themes in digital diary
Note any potential sub-themes in digital diary
Add a miscellaneous section in digital code diary for any seemingly unrelated
code

Phase 4.
Review
themes

Revise table of potential themes, considering internal homogeneity and external
heterogeneity
Read collated data extracts for each theme, checking for coherent pattern
For extracts with no coherent pattern, re-examine theme and related coded data
for sub-theme or renaming of theme
For themes where coherent pattern exists, examine for individual theme validity
in relation to entire data.
Examine transcripts for any missed data extracts needing coded for theme
Re-read entire transcripts for any new themes that may have been missed
Stop when no more substantial and relevant themes emerge
Examine how themes fit together in relation to research questions and note
thoughts and considerations in digital journal
Create thematic map
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Adjust digital table of them to organize collated data extracts within each theme
for consistency
Identify relative narrative for each theme in the digital diary
Write a detailed analysis for each theme, to include individual relevance and
how that relates to overall analysis and answers the questions of this research
Examine written analysis for any excessive overlapping of themes
Examine each theme for any sub-themes needing to be identified and explained
For each theme, describe scope and content in no more than two sentences,
adding potential names to each theme

Phase 6.
Write the
thematic
report

Write an analysis within and across themes
Assure there is written evidence within each theme with related data extracts
Choose vivid and relevant extract examples for each point of evidence in
answering research questions
Create analytic narrative that incorporates evidential answers to each research
question

Coding
To effectively discover themes from my data, coding strategies were used to pull those of
the information gathered. From the table above, I first collected material that fit into my research
question. For example, this excerpt from a lesson plan showed an instance when I spoke with
students about their personal lives and applied it to the learning:
Figure 1:
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10 Teaching OR Group OR
Independent Application: Take time to discuss with
students the importance of counterculture and how
that applies to their lives. When have there been times
when you were upset about something and what did
you do about it? Turn and talk, then come back as a
group to discuss. Use this time to connect to students
as they connect with themselves and each other.
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Teaching OR Group OR
Independent Application: Think
about the prompt and discuss
with each other current protests,
things you are upset about or
strongly believe in. What can you
do to be an activist?

This is something I can use to connect with students, as well as seeing an emerging theme of
personally connecting. The following figure shows the initial codes that I found from the data
collected, before it was narrowed down to 3 themes:
Figure 2:
1. Connections to students
2. Using student background
3. Connecting to worldviews
4. Meaningful instruction
5. Empathetic responses
6. Respect
7. Listening skills

From these initial 7 coding themes, I then had to narrow it down to more meaningful groups and
3 main themes emerged: connections to students’ worldviews, skills as the teacher, and
meaningful instruction. These 3 codes that emerged show that my teaching should be focused on
integrating meaningful lessons that apply and connect to students, rather than just teaching facts
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and concepts. This aligns perfectly with my research question, as I strive to “teach people, rather
than subjects in my study.” As I began my teaching, I felt like I was more focused on getting
instruction taught across classes, and maybe didn’t feel like I was integrating much empathy and
unconditional positive regard. Connections to students’ worldviews and backgrounds were also
scarce, probably leading me to focus on this for the Action Research project.
Data Analysis from Research Question
Procedures
Again, my research question focused on how I could be a better teacher using techniques
and strategies that would show me treating students with empathy and unconditional positive
regard: “How do I demonstrate empathy and unconditional positive regard to teach my students
as real people, rather than subjects in a study?” To help answer this question, I compiled and
looked at all of the data that I had collected. This included lesson plans, teaching journals, and
observations. To effectively analyze this, I will break down my procedures by themes that
emerged from coding.
Theme 1: Connections to Students’ Worldviews and Background
When I began my teaching, I had not implemented any strategies that would allow me to
do this. I was interested in students’ lives inside and outside of school, but I hadn’t effectively
added in connections in the instruction. See here from a lesson plan early on in my practicum
when I was focused more on facts and concepts:
Figure 3: Lesson Plan on Africa, from 11-16-21
Teaching OR Group OR Independent Application
Time

Procedure: Teacher Does*

Procedure: Students Do**
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Teacher gives time for the students in pairs
to do the first map activity (Africa Today)

Students will get with a partner and
complete the handout

Aside from the lack of detail in instruction, I only gave students a simple task to do, not having
included ideas on how they can start applying from their own background. For example, what do
they already know about Africa? Or asking for any other personal connections to Africa. Making
the lessons about the students as well as teaching was a big goal that I had. Contrast this with a
lesson plan later on in the school year, where I felt like I had been able to implement strategies
that got students to connect to their own backgrounds, as well as for me to see more from their
background, thus creating a more empathetic bond:
Figure 4: Lesson Plan From Vietnam Unit on 5-10-22
20 Teaching OR Group OR
Independent Application: Put discussion
questions on the board:
1. Are these protests the same? Why
or why not?
2. What reactions did you see to the
two different protests? By the
public? By the government?
3. What do protesters hope to
accomplish?
4. How is this movement similar or
different from the Vietnam War
protest movement?
5. What would I do in this situation?
These questions are to compare and
contrast current protests and Vietnam war
protests. Students will discuss each of
these in groups and then as a class.

Teaching OR Group OR
Independent Application: Students answer
questions in groups and then as a class. They
would be thinking about what they already
know about protests and how that can create
change and increase attention.
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Students are able to use these questions to look introspectively into themselves and allow me as
the teacher to see how they can connect these historical events to themselves. Further evidence
will suggest from student responses to these questions their connections that they make, shown
here:
(fill in after lesson is taught)
Evidence of Theme 1 from Personal Teacher Journals:
I will also be using evidence from my own teaching journals that I kept while doing my
student teaching. Things I’m looking for in the journals are entries that are relevant to the
research question and this theme that emerged from the data collection. For example, like the
lesson plans above, I was very focused on the delivery of instruction at the beginning of the
school year, as I was nervous about knowing the material that I was teaching. This led me to
fixate on that and not so much on my interpersonal relationships with the students, which,
according to my philosophy of teaching, can be more important than the lessons learned. Notice
how my journal excerpt here does this:
Figure 6: Journal from 9-30-21
Thursday, 9-30-21
I am having the hardest time thinking about what to include for my lessons as I think
about the time when I will be teaching. Jeremy is giving me times to look over the material he
has to get into the learning, as well as websites that have lesson plans that I can use. But I’m
getting nervous about the best ways to teach material that I don’t really know.
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As the year went on, and as I focused on action research and what my own goals were, I started
to get away from focusing so much on what I was going to teach and more on how I would teach
in a way that would be beneficial to students and allow them to make connections and for me to
see their connections as well. Compare my first journal entry with the following, one from later
in the year when I had time to use these ideas and apply them:
Figure 7: Journal from 3-9-22
Wednesday, 3-9-22, 5th period
Today I really got into thinking about students’ ideas regarding what we are learning about.
We’ve had some students that were concerned about the Russian invasion of Ukraine that
happened last week and I addressed some of those concerns. Because of the mature nature of the
topic, I had to really think on my feet as I tried to answer student questions. This topic came up
because of what we were talking about with U.S.-Soviet relations during the Cold War. The
lesson got derailed a little bit, but I felt like this was a relevant and important topic and I wanted
to relate to the students as much as I could. We talked about how it is scary and it’s hard to know
what’s going to happen next, but that we are learning history and learning about these
relationships. The students are worried and so I felt like it was OK to talk about this with them.
I remember from this day that students were trying to find meaning in the chaos and it
was a good opportunity to be real with students and relate to them on a personal level. I wanted
to listen and speak with empathy and take everyone’s perspectives into account, and instructed
students to do the same. There are several Eastern European students at this school, and in my
classroom. They have this background, and most of them have Ukrainian heritage so I wanted to
be careful with that and be aware of that. In doing this, I was able to add to my goal of relating as
much as I can on a personal level to my students, not just teaching them facts and concepts.
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Evidence of Theme 1 in Observations:
To be able to see evidence of these skills in my classroom, I looked to filed observations that
would give me insight into this. As I analyzed the data, I was looking for instances when I
related to students or cited their background. As the year went on, I discovered that this was
specific and something that I still need to work on. I may be able to talk well with students, be
kind to them, listen to them, etc., but I could have more times when I relate to their background
or have activities that could tap into that. Take this observation earlier in the year, I may be good
at communicating and feel comfortable with students, but my own goal of relating to them isn’t
present:
Figure 8: Field Observation from 2-23-22
Share what went well with the lesson
and areas of strength.

You appear at ease with students. This is a notable
change from the last observations.
Definitely feels like you are the teacher! Yay!
You were direct with students on expectations - They
followed through

(And later, from 4-11-22):
Does the candidate utilize research-based
behavior management strategies to promote an
optimal learning environment such as high
engagement strategies, Grinder techniques,
proactive procedures/routines, etc

Positive relationship - using positive
statements for compliance. Compliance does
not appear to be an issue in this class - which
is partly due to the nature of College
Readiness. However - T is positive and
working on building relationships.
Strong voice - and making connections
between content and student activities
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This was not a goal discussed between myself and my university supervisor, but something that I
wanted to do. It is not a requirement for me. However, for my own personal goals, I was hoping
to see this in my lessons. From an observation later in the year, my supervisor gives me goals to
work on that I have used to link to relating to students’ backgrounds, even though it is not
directly instructed as feedback or a goal:
Figure 9: Field Observation from 4-11-22
What are the next steps for the teacher
candidate? Establish one or two specific
and observable goals for the next
scheduled observation.

Next Steps in Facilitating Discussions: Can you push
back to the students more - so they are talking and
building on each other’s thoughts rather than
discussing with you?
At one point you listened as students popcorned off of
each other - then you said “okay, this is exactly what
we are talking about…” (This was strong! You were
excited for their learning. )
Can you develop this further?
Think Aloud: I saw some of this - Develop deeper. Do
it with intention. Solid connection to your LT in the
beginning.
There were 2 or 3 students who were answering most
questions. How can you get participation from more
students?

As students are discussing, maybe an idea could be to relate to their background. Maybe asking
more personal questions that will get them to relate to themselves and their background and for
me to see that as well. It will help me in my goals to continue to build those interpersonal
relationships and understanding worldviews when appropriate.
Theme 2: Skills as a Teacher
As teachers, we need to have a wide range of skills that we can use at any time in and
outside of the classroom. From my data analysis, I clumped some themes together to come up
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with one central theme, skills as a teacher. These skills include communication, listening skills,
preparation skills, and classroom management skills. For each of these skills, I again used lesson
plans, observations, and teaching journals to find evidence.
Evidence of Theme 2 in Lesson Plans:
In the following lesson plan, you can see from my preparation that I still hadn’t really
figured out implementing these skills as a teacher into my lessons. I again focused on facts and
concepts and maybe had meaningful activities, but didn’t have evidence of my using of these
skills.
Figure 10: Lesson Plan from 11-15-21
Teaching OR Group OR Independent Application
Time

Procedure: Teacher Does*

Procedure: Students Do**

15-30

Teacher introduced modified KWL chart
for student to complete individually (what
I know about Africa, what I want to know
about Africa, how I want to learn)
Teacher will also clarify the final point of
the chart is not just for Africa but is how
students want to learn history in general

Students will draw the KWL chart on their
own paper (to be turned in) and will
complete it individually. Students should
be prepared to share what they wrote
down

Teacher will then ask some students to
share out from each of the 3 categories to
share

I had this KWL activity that got students to think about their knowledge of Africa, and I said that
I will listen and ask questions, but a moment that shows this in the plan would have helped the
plan’s credibility and I could have implemented them in the classroom. The following lesson
plan shows where I did this a little better, at least implementing them in the plan and executing
that in the lesson itself:
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Figure 11: Lesson Plan from 3-4-22
Teaching OR Group OR Independent Application
Time

Procedure: Teacher Does*

Procedure: Students Do**

15

Teacher introduces Guillotine poem
Students answer questions and complete
activity, gives instruction on board. Give the activity together in pairs. Prepare to
time to share. Ask questions like, what is share
the message of this poem? How does it
make you feel? How do you think the
original audience felt about these words?
Listen to student responses both as a large
group and individually, asking clarifying
questions after if needed.

While I could add more to each lesson that will show these skills, I can see how this is an
emerging strategy for me to continue to work on.
Evidence of Theme 2 in Observations
In order to see my strengths and weaknesses in my development of skills as a teacher, I
needed to look at observations from my clinical teacher and university supervisor. In the first
part of the year, they were able to help me see the skills that I needed to develop, I practiced
them, and as the year went on, I felt more confident in these skills. Take this example from an
observation early in the school year, from my university supervisor:
Figure 12: Field Observation from 1-11-22
Instructional Delivery
“Look Fors”

Evidence & Comments
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Are learning targets,
directions, and
procedures
communicated
appropriately to
students?
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Intro:
Today we are going to be checking out the options for….
We are going to be doing some activities…
The idea here is that …
What are the US best options for economic..
We will be Looking/Comparing/Organizing our thought…
……………..
Made direct reference to questions intended to learn during today’s
lessons. Order of plans for the day - written on the Board.
Transitions: Started class ontime and with immediate intro to
work/plan

Are lessons sequenced
and scaffolded
appropriately?

Immediately went to pair/share - “Everyone should have a partner” Went around to assure partners. - One student at back of the room
appears to not have partner. Did not address this as you walked
around. Missed her “Does anyone have any questions? No? Well that’s good?”
Plan on this happening - and a response - or way to extend
thinking/conversation
Discussion:
Try to be ready with the kind of ideas you want students to explore so if you don’t get responses - you will be prepared to guide through
questions - to develop a dialogue around intended content.
Directs students to Graphic Organizer on Canvas:
● “We are just going to be focusing on Option 1. These questions
are here to helps us Focus our Thoughts.”
● You said: “Option 1 - you can work with each other - (pause) go ahead.” Instead say: ‘You can work together. This is your
chance to develop an argument with evidence from your text.’
Then go on to explore further what this looks like. You
eventually stopped students and extended structure. Be ready to
do this upfront. And include this wording in your Lesson Plan
showing you have a plan upfront of setting up a structure for
thinking and planning.
Jeremy helped you - giving amount of time left and what you should
focus on. This is a very good model - watch how he keeps the focus
and student thinking moving forward. Part of this is you are using his
plan - however - you want to make sure you have a strong
understanding of what you want front the learning time so you are
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ready to give directions that will keep students moving
toward intended target.

Are checks for
understanding and
differentiation used to
meet the needs of all
learners?

●
●

Write Solo Timed (good strategy)
Pair Share _ Walked around to check for understanding and
extend thinking - What additional questions might you ask as
you talked with students?

Most of your conversations during Pair/Share with the same students
at the front of the room. How might you make sure that you are
checking on all of the students.

While I have obvious strengths in this lesson, there are key elements that I still needed
development in. At one point, I miss a student in the back who didn’t have a partner. My
supervisor noticed this and made a note of it. As someone who wanted to create interpersonal
relationships with students, it was good feedback to have, and I was able to improve over time.
As the year went on, I developed these skills better and was able to be more successful as a
teacher and as someone with these skills:
Figure 13: Observation from 4-11-22
Share what went
well with the lesson You are strongly improving with your voice and ability to facilitate
questions and discussion. Saw enthusiasm as you supported and facilitated
and areas of
learning. You brought up several examples of how we are ‘living history.’
strength.
Students were responsive to your enthusiasm! Yes!
“Thank you for your discussion, That was awesome. We are going to
move on..”
Students asking deeper questions - you facilitated quite well with segways
like:
Let me help you out…
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Yes - what do you think next…
Yes - this is a natural issue… and next we are…
**This is a notable strength and growth from previous observations!

While I still had things to work on from this later lesson, I had developed and improved much
from previous observations. I made progress in my interpersonal skills and also the way I
delivered instruction to students. These are topics related strongly to my purposes for this project
as well, and I value observations to be able to see strengths and weaknesses.
Evidence of Theme 2 in Journals
Like in theme 1, journals served as a crucial asset to understanding my development of
skills over time. I may have started the year as a more passive learner and observer, but as time
went on, I actively participated in my learning along with the students. I continued to learn the
best skills that would be helpful for me as a teacher and to meet my goals that align with my
research question. In the first journal excerpt, you can see that I started to think of these skills as
relevant to my research question. I had already started thinking about action research but hadn’t
quite formulated the question itself. But, I had goals that I knew about and so I talked about that:

Figure 14: Journal from 2-1-22
Wednesday 2-1-22
Today I observed more, but I’m getting closer to teaching a full unit and so I have been thinking
about what that will look like. I did get a chance to teach 3rd period after Jeremy had modeled 2nd
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period for me and that got me into thinking about what it’ll be like as I’m up there teaching. He’s
giving me ideas on how to best classroom manage and I’m starting to figure out my best ways at
doing that. He says “I’ll wait” and that gets students to calm down, but I tried that today, and it
didn’t really work for me, it didn’t really feel like my thing. So, I used another idea from a
different teacher which is to say “if you can hear me take a deep breath,” and continue that until
everyone is quiet and calm. It’s also a good way to build rapport with students I think because it
can be a calming thing for all of us and that’s something I can mention. I like hearing about all
these ideas because I’m not too sure about classroom management and I’m a little worried about
it.
From this journal, my thoughts are centered on taking ideas from other teachers and making
them my own. This was something I thought a lot about when I was learning and observing, and
again when I was actively teaching, as seen in this entry:
Figure 15: Journal from 3-4-22
Friday, 3-4-22, 2nd period
During 2nd period today, I had the students discuss among themselves for a while and I had to get
the class back on track. I had been experimenting still with how I could get students to quiet
down and come back to the main group and so I tried counting down and it really worked. I feel
like I have other things I can use too that will help students to focus and that is nice to know.
Since I didn’t really have a classroom management class at Western, I feel like learning these
things as I do them in my practicum is stressful, but I sometimes learn best when it’s like that
too.
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Theme 3: Meaningful Instruction
My final theme that emerged from my data analysis is meaningful instruction.
Meaningful instruction here means strategies that I used that worked best for the student
population I was teaching, based on varying levels of success. I measured success by the links
between learning targets and assessment done by students. For example, I had learning targets set
and then later in the lesson, I tried to have some sort of assessment that helped students access
and complete this learning target. As I discuss this section, an important note is that this was
probably my area of greatest struggle throughout the practicum. I was constantly working on this
and had a difficult time doing it in a way that satisfied university suggestions. This will be seen
later in my observations and lesson plans.
Evidence of Theme 3 in Lesson Plans/Classroom Activity
Near the beginning of the year, I was interested in the way students wanted or were able
to learn and so I conducted an informal assessment that was mostly to show me the different
ways that different students learn. I asked students, “how do you learn best?” I elaborated, and
asked if they felt better doing projects, or study guides, or papers, etc. The following is a
breakdown of some student answers from this prompt:
Table 2:
Prompt: How do I want to learn? In what ways to I learn best?
Student 1
Student 2
Student 3

Student 4

I like to do projects
like posters
Projects, vocab
I actually like the
study guides we have
been doing, they are a
good way to focus
Posters!
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Probably projects
because I like visual
stuff
I am ok with writing
papers, I know most
people don’t like that
I like to learn with
visuals but I like
papers too. I like it if
we do them in class
though
I like posters or other
projects. And I like to
work in groups

This activity helped me see how students were learning, but it added to meaningful teaching and
interpersonal relationships as it showed that I wanted to know how students learn so that I could
apply that to my teaching when applicable. I used this as feedback directly from students and
strived to implement as many of these ideas as I could if it worked with the learning. I was able
to do many of these; many students said some form of a project and I used that as a summative
assessment. Others said papers, and there were times during my teaching that I was able to
implement writing activities for them. This applied to vocabulary and study guide learning as
well. Relating back to my research question, I could see how I am treating students as real people
and listening to their thoughts and taking the ways they learn so that they can be successful.
Many teachers don’t ask their students how they want to learn and I wanted to be so involved
with these students that we could all collaborate and be successful. It’s not that I wanted to be
liked by students and so I just did what they told me to do, but they knew and I knew that we
would be doing things in ways that worked best for all of us, and asking them how they learn
was important here.
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To continue with meaningful teaching, I looked to my lesson plans to see when I could
make meaningful links between learning targets and assessment, and meaningful activities that
helped student learning. From a lesson plan early in the year, I noticed that my activities and
targets were more superficial and not well thought out. Again, this was something I was
constantly trying to improve.
Figure 16: Lesson Plan from 11-15-21
Learning Targets: Students will identify their skills and interests in learning
Students will understand vocab learning skills to use in the future

Teaching OR Group OR Independent Application
Time

Procedure: Teacher Does*

Procedure: Students Do**

15

Vocab activity: Teacher asks students to
look up words in google/dictionary. Then
tells students to talk with each other about
what that means, how they would say it in
their own words. As a class, the teacher
will have students come up with examples
of the words.

Students look up words prompted by
teacher, then talks with partner about how
they would put that in their own words.
Also, students will come up with
examples as a class

Time

Procedure: Teacher Does*

Procedure: Students Do**

3-5

Teacher will complete the lesson and ask
the students about their preferences in
vocab learning, learning in general and
assignments.

Students will hand in their completed
KWL chart for assessment/exit ticket

Closure

While I had strategies that I was using like vocabulary and that worked with the targets that I
had, my university supervisor instructed me that for more meaningful teaching, I should make
learning targets more measurable and use the assessments to measure that. From this lesson plan,
there’s no connection and no measurable learning targets with higher order language function. In
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a later lesson plan, I implemented measurable learning targets, but there was still a missing
connection between those:
Figure 17: Lesson Plan from 4-11-22
Learning Targets: Identify and evaluate 5 new issues or concepts addressed by activism in the
1960s and 1970s
5 Closure: Return to unit central
Closure: Students complete the list given by teacher.
focus and (this) lesson’s
Handing in this as an exit ticket. They can reflect on
learning targets
what they learned and create this list, thinking about
List 5 new concepts or ideas
those things and why they are important.
that you learned about the
women’s movement from
today’s learning.

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson: The questions activity relates both to students prior
learning and the learning target/academic language. They will use these questions to see what
new learning they are acquiring and discuss it. The exit ticket is another good way to measure
this. They have new list new ideas that they learned and I will see as the teacher, what they are
learning, or if they are still having a hard time with it.

I have good strategies here, but there is no connection between the LTs and the assessment.
Further analysis of this is shown in the following section of supervisor field notes.
Evidence of Theme 3 in University Supervisor Observations/Journals
From the same lesson as above, I received feedback after this about my strengths and
weaknesses on the lesson. For this data analysis, I focused on the strategies that could be
meaningful teaching and how I did with that. Like said before, I struggled with learning targets
and that shows. An earlier observation here shows my early struggle:
Figure 18: Observation from 1-11-22
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Evidence & Comments

You wrote:
Are goals and objectives,
Students will understand multiple perspectives on partition in
standards, or targets
appropriate and measurable? India
Students will clarify vocabulary words from 5 primary sources
Try to omit understand and tell me exactly what you want student
to know and be able to do by the end of the lesson Do lesson plans align to
objectives, standards, or
targets?

Lesson Plans are still minimal - need to develop further to
demonstrate thinking and learning as well as alignment
How are you aligning your assessment?
Review the lesson and your assessments - It looks like you are
wanting students to learn about multiple perspectives in India Your exit ticket is about questions/ideas/feelings?

Contrast this with an observation from February and then April (matching the lesson plan above)
where I was clearly starting to improve while still needing more practice.
Figure 19: Observation from 2-23-22
“Look Fors”

Evidence & Comments

Are goals and objectives,
standards, or targets
appropriate and measurable?

They are very close - Need to develop the Measurable so that
the thinking is being measured rather than a graphic organizer.
This is the LT:
Students will examine options for U.S. involvement with China
Students will collaborate with each other to complete a graphic
organizer about U.S.-China relations[HR1]
[HR1]This is so much stronger! Next step – describe the kind
of learning in the graphic organizer – (connections) rather than
saying it is about completing the graphic organizer.
Students will make a connection between A and B; then use this
connection to develop C.

Figure 20: Observation from 4-11-22
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Evidence & Comments

Are goals and objectives, Learning Targets: Identify and evaluate 5 new issues or concepts
addressed by activism in the 1960s and 1970s
standards, or targets
appropriate and
measurable?
Above is getting stronger. Now you have 5 issues identified. How
will you know students have learned to evaluate? What would the
evidence look like? What are you looking for - to determine
evidence of evaluation?
Do lesson plans align to
objectives, standards, or
targets?

Yes - aligned

The candidate's
assessments are:
__ aligned to a learning
target ___
developmentally
appropriate
___ of enough variety to
allow students to show
competence ___ formal
___ informal
__ formative
___ summative
___ other

Informal Exit Assessment - asking students to list 5 new ideas from
today. Not sure what you are measuring. How is this aligning with
thinking or analysis? What might you ask to measure ability to
analyze? This is RECALL from the discussion - One student even
asked if you wanted something new or just what we learned. There
is an opportunity here to make a new connection - so it is more than
RECALL This goes back to your LT. How are you teaching Analysis? How
will you know if students are doing Analysis?

While I am making progress, there are still problems with how this should be done. It was a
constant struggle for me to be able to do this. I wanted to teach in a meaningful way and I felt
like this was something that could help me do that. It became frustrating to feel like I was doing
it, only to discover from feedback that I was not. As seen in this journal:
Figure 21: Journal from 2-23-22
Thursday, 2-23-22
I’m still not getting this learning target thing. Heitho continues to give feedback on my
learning targets and I really thought I had it this time. It’s nice to know that I’m doing better but I
really want to get this. All the personal stuff going on is affecting me too, but she knows that. I
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think I get the measurable thing here, so maybe just have them be able to identify 3 or 5 or 10
things could work?

I have the right idea here, but I still was really struggling at making the connection. I even wrote
it down wrong in the journal. It was important to me to not let something like this get to me, but I
did believe that it would make me a better teacher and help me give more meaningful instruction
for the students, which was a goal, and a theme that came out of this data. As difficult as it was
for me to get this concept, I did feel like I was able to make some progress as the school year
went on. Take from this journal, later when I knew what I had to do and was hoping that I was
finally doing it right.
Figure 22: Journal from 4-19-22
Tuesday, 4-19-22
I was able to get my lesson plans pretty much finished today for the Vietnam unit. Just a
couple little things left. I really thought about the learning targets this time. I think that even if I
don’t do if perfectly, it’s still something that I’ve improved on and I think as time goes by, I will
get better. But I’m really hoping for good feedback. At least more improvement. It’ll be
interesting to see when I teach the lessons if I notice them being any better or more meaningful
to students or even to me as the teacher. I think that’s something that could happen.
As I introspectively looked to my own teaching and what it would mean for me and the students,
I can see that this is something that not only is helping me with action research, but with my own
development beyond this MAT program. There are things that I can take and learn from to
improve as I continue as an educator, whatever role that may be in the future. That is why I focus
on these relationships now, to me that’s the most important thing.
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Conclusions
Looking at the data that I collected, I can see that there are clear areas where I am doing
well as a teacher and areas that I need to improve on. The themes that were pulled out of the
compilation of data are themes that only scratch the surface of teaching effectively based off my
research question of “How do I demonstrate empathy and unconditional positive regard to teach
my students as real people, rather than subjects in a study?” I discovered that learning about
student background and worldviews, and addressing that when I can in my teaching was
something that could help build interpersonal relationships with students. The skills that were
developed and developing like listening skills, communication, and delivery of instruction I
could see were emerging, and later getting closer to proficient. As I searched for strategies to
have more meaningful teaching experiences for me and the students, I discovered my own
strengths and weaknesses that will mold me into the educator that will be best for the future
students and learners that I will have. These findings gave me the insight to figure out how to be
a better teacher and mentor to young students as they learn history in their secondary schooling
experiences.
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Chapter V
DISCUSSION AND CONCLUSIONS
Implications
The data that has been collected and analyzed as a result of this Action Research Project
suggest a moderate improvement of my teaching throughout the school year 2021-2022. This is a
result that was expected. Based on the findings from chapter 4, I could see where my
improvement happened and where there needed to be more. This implies that there are still areas
for improvement and aspects of teaching that I will continue to work at to be a better teacher. For
my research question, “How do I demonstrate empathy and unconditional positive regard to
teach my students as real people, rather than subjects in a study?” I can see that I am
demonstrating these skills through my teaching and planning, and also it is being seen by thirdparty observers.
My relationships with students were definitely a strong point in my teaching with
planning and execution of learning targets and assessment being my weakest. I used lesson plans,
teaching journals, and field supervisor feedback and observations to discover and analyze this,
helping me make conclusions and learn next steps. Because I have these things to work on, I will
make a plan that will outline goals and topics that will help me in my first year as a teacher.
One of my biggest struggles during this time was balancing planning of lessons and
actual teaching. I had to ask myself several times what I was trying to accomplish for myself, for
students, and for action research. There were many instances where I felt lost and unsure about
how to handle it all. I think that is one main reason I went with the topics and research question
that I did for this project. It went back to my roots and my philosophy of education as discussed
in chapter 1. Getting back into that cleared my head and gave me better insight on how I can use
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my background and knowledge to study these topics effectively while actively teaching and
planning. There is still much progress to be made, but I feel confident knowing that I
introspectively assessed the areas that I felt needed improvement and the areas and topics that are
the most important to me and my growth as a teacher.
Strengths and Limitations
In doing a qualitative style study like action research, I was able to discover new things
about myself as a teacher and make plans for future success as an educator. I have developed
skills essential to research study, like data analysis and data triangulation. I also gained skills that
came out of the research, like building relationships and effective planning. I examined literature
relevant to my research question to create a basis of my findings and help guide me as I collected
data. I learned that there are things that I can’t see as the researcher, but that those observing me
can. These are things that I can take into my first year as a teacher, having practiced them now
and made a start on a longer journey.
The data collection period was only about 6 weeks long, giving us limited time to collect
data and to analyze it. I will also say that a personal limitation was that when we started with
drafts of chapters 1-3, I wasn’t confident in my research and where I wanted this study to go.
Supplementary peer, 2nd reader, and project Chair reviews helped me with this. I may not have
started strong, but I used feedback to help get me pointed in the right direction. I also felt limited
in the amount of time that was given to plan and execute the methodology section, with it also
only being a few weeks long and having gotten various feedback for this. Some of my readers
provided feedback that suggested that I was in a good place while others gave specific examples
of where I needed to improve. This caused confusion for me and I was unsure about next steps. I
can say that I turned that into a strength and it helped me do my own independent research of
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ARP materials in which I could contextualize the information and get it to a place where there
was a consensus among my different readers. As we were non-licensed, unpaid student teachers,
we were also limited at the amount of student work we could use. We were instructed to not seek
an IRB approval and to not model our project in a way in which we would need that approval.
The idea of the project was to be focused on only ourselves and what we could do to get better.
This was difficult for me in the beginning as I had had a different idea for action research that
would involve students more, but then I could not do that and so I had to change my ideas. This,
however, only got me thinking more about my options for research and I could really focus on
my own learning and growth. Future ideas of research could incorporate this element of student
focus groups, surveys, and other plans that would add to the research as we would see evidence
of the research in them as students, not just me as a teacher.
Goals and Future Implications
Future implications of this study suggest that there can be more done in this area, as well
as related areas that have to do with empathy and unconditional positive regard. As we strive to
be empathetic teachers, we will see that we can relate more to our students and that will help
build relationships and lead to more meaningful experiences in the classroom. This is what I will
always be striving towards. Areas of skill outlined in the Danielson Cluster Framework will help
me to make goals that will lead me to be a better, more focused teacher relating to my
endorsement, and taking what I have learned from this study. The following is an outline of 2
goals for future teaching that I will employ during my first year of teaching:
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Table 1:
GOAL #1
Danielson Cluster: (required) SUCCESSFUL LEARNING BY ALL STUDENTS
What specifically do I need to learn in order to grow as a teacher that will
impact student learning? This area is closely related to my action research
and so it has helped me think about it in a more formal way, based off this
framework. I need to learn more strategies that will help me develop
meaningful assessments for students and the connections they have to the
learning target. Maybe some other strategies as well that outline different
learning styles that I could use as I plan for each student and the class as a
whole. I want to get to know my students better and be constantly aware of
changes to their learning or situations that I need to know that will impact
their learning.
What is the evidence for this area of need? I can use my lesson plans, any
other observations, and feedback given by mentors. I want to see that I am
implementing good strategies that get my students to learn in meaningful
ways. Because assessment was a struggle throughout my practicum
experience, I want to also find ways that will get me to use more meaningful
assessments that are helpful to students. The standard also suggests student
feedback use and so I would have this as evidence as well.
How would I describe my current practice related to this area? What are my
strengths and evidence to support my strengths? I feel good in the
development of student relationships and using that to inform and guide my
teaching and strategies for teaching. I like to learn about my students, which
will help me gain knowledge on their differences they may have and the
cultural and ethnic diversity background students have. I could model
assignments after culturally responsive teaching practices to get students
more involved in that way and so that we can learn these background
together, as we study history.
How will I measure my progress? What changes will I see in my student
learning? What will success look like for me? I actually am thinking about
measuring in the same way that I measured for this project. Taking lesson
plans, observations, and personal journals to see progress. I want to be
specific and know my goals throughout the process and continue to check in
as the year goes on. Maybe have the initial goal setting, then check in
halfway through, then see my progress at the end of the year.
My goal statement: Review the progress of formative and summative
assessment over 3 lesson plans throughout the school year.

Specific
Action Steps
1. Plan the
lessons/goals
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2. Midterm
check in
3. Final Check
in
With whom will I collaborate on my plan? Any mentor teacher that may be
assigned to me my first year of teaching.
GOAL #2
Danielson Cluster: Intellectual Engagement
What specifically do I need to learn in order to grow as a teacher that
will impact student learning? I need to learn more about the impact of
leadership as the teacher. What can I use that will make me an
effective leader and teacher? Similar to that of goal 1, I can analyze
my teaching through the use of lesson plans and journals. How can I
write those in such a way that will give me insight into my goals and
progress? I will continue to use effective assessment for students that
will tie into my goals and their learning targets. I could always use
more knowledge and learning when it comes to how my students will
be the most effective and so learning more about them and their
learning styles would be important.
What is the evidence for this area of need? Lesson plans,
observations, journals. Any evidence I get from students about their
learning. Exit tickets, KWL charts from the beginning of units,
assessment and assessment criteria.
How would I describe my current practice related to this area? What
are my strengths and evidence to support my strengths? I feel good in
the development of student relationships and using that to inform and
guide my teaching and strategies for teaching. I like to learn about
my students, which will help me gain knowledge on their differences
they may have and the cultural and ethnic diversity background
students have. I could model assignments after culturally responsive
teaching practices to get students more involved in that way and so
that we can learn these background together, as we study history.
Simple learning more of the standards themselves would be
beneficial to me as I continue to make and review goals related to this
cluster.
How will I measure my progress? What changes will I see in my
student learning? What will success look like for me? I actually am
thinking about measuring in the same way that I measured for this
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project. Taking lesson plans, observations, and personal journals to
see progress. I want to be specific and know my goals throughout the
process and continue to check in as the year goes on. Maybe have the
initial goal setting, then check in halfway through, then see my
progress at the end of the year. For student learning, my
implementation of effective assessments I hope will serve as an
indicator of their progress, like mine. I’m sure it will take a lot of trial
and error, but I’m determined to get better and use my goals to help
students get better as well.
My goal statement: Do a pre-assessment for each unit to begin
measuring of each student’s progress and learning. Review this and
use to tie into summative assessment.

Specific Action Steps
1. Give preassessment.
2. Monitor success and
learning through
formative assessment
3. Give summative
assessment to tie into
pre-assessment.

With whom will I collaborate on my plan? Any mentor teacher that
may be assigned to me my first year of teaching.

Conclusion
Through these implications, goals, and conclusions, I can say that action research has
been successful for me and I have learned more about myself as a teacher and what I need to do
to become a better teacher. There are still many steps to be taken that will allow me to feel
comfortable as a teacher and I know I can achieve this as I continue through as an educator.
There are new strategies all the time that I can use and can be modeled that can be successful for
me in the classroom and for the students. My goals will help me understand more about myself
as the teacher and to connect daily with students, something that aligns directly with my research
question and data collected and analyzed as a result of this project. I hope to use these findings
and conclusions and strive to be better and a constant learner along with my students and peers.
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